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Executive Summary 

Key Highlights 

• The reputation of place of study remained highly important for our students (89%) with 
environmental and social commitments playing a big role in students’ perceptions. 

• Students showed a strong preference for active incorporation of Sustainable Development in 
everything the University (85%), and Student Union (83%) does. 

• Students feel strongly that the University should be obliged to develop students social and 
environmental skills as part of their courses (85%) 

• Students are proud to be part of a University (69%) and Student Union (67%) that actively take 
action to limit their negative impact on the environment and society.  

• 65% feel that during their time at the University they have been encouraged to think and act 
about helping the environment and other people. 

• 70% of students felt prepared at some level to meet the challenges of climate change, the nature 
crisis and inequalities.  

• Less than half our students felt they understood the science behind, or the implications of the 
climate and nature crises.  

• Less than half our students felt they had been exposed to perspectives of other cultures or 
underrepresented groups in their education.  

• One third of students felt they had learned about the impacts and influence of colonialism and 
other historical processes on the current crises.  

 

Key Findings 
Year-on-year Progress: Our findings remain consistent with previous years despite a decrease in 
response rates.  

Skills development: There remains a gap between what the students feel they currently receive and 
what they would like to receive in relation to sustainability education and the development of related 
skills. This is particularly evident for soft and affective skills. The current curriculum mapping and 
review processes will enable a full picture of this to be established, and determine whether there is a 
need for further integration in the curriculum and/or support for students to recognise and articulate 
these skills when they are developed.  

Future Aspirations: Sustainable development, climate change and inequality and the way they are 
taught continue to be areas which are in high demand from our students, both UG and PG, and across 
all four faculties and disciplines. Many students indicated that ethical and sustainability considerations 
now form the basis of their assessments of future opportunities and highlighted prioritizing 
organizations and jobs that positively contribute to that. 

Communication of actions and progress: Across the board students indicated a desire to be part of 
an institution which prioritises sustainability, and to receive training in this themselves. However, 
given the qualitative responses and recommendations on actions the University should take, there is 
a clear gap between what the University is already doing, and awareness of these actions within the 
student population.  The University should highlight these areas of work across student prospectus, 
open days, and our communications to ensure there is a broader awareness of our progress and 
actions in this space.  
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1.0 Introduction 

1.1 University of Strathclyde and Sustainable Development  

The University of Strathclyde is a leading international technological University which is socially 
progressive. Our Vision 2025 and newly launched Strathclyde 2030 Strategic Plans put sustainability 
at the heart of our institutional goals, and underpin the University’s commitment to support 
attainment of the United Nations Sustainable Development Goals (SDGs) across all areas of activity, 
including research, teaching, and operational matters.  

The voice of our students is integral to understand their priorities, their current experiences and their 
ambitions as the future workforce in relation to sustainability. A key way to achieve this is through the 
annual SOS-UK Sustainability Skills Survey.  

 

 

 

 

 

 

 

 

  

KPI 15 – Sustainable Development 

All education programmes have programme level 
learning outcomes related to education for 
sustainable development by 2027 which 
encompass the integration of the UNESCO 
Education for Sustainable Development skills and 
competencies, the UN Sustainable Development 
Goals and appropriate pedagogical methods. 
 
Increase our research related to the Sustainable 
Development Goals (SDGs) year-on-year  

KPI 16 – Carbon Emissions 

80% reduction from 2018/19 baseline for Scope 1, 
2 and Scope 3 (where this is quantifiable) by 2030, 
with the remainder of Scope 3 and 4 to be routinely 
reviewed and played in as appropriate over the 
planning period, achieving Net Zero by 2040 at the 
latest  
 

Strategic Framework Alliance 

The Student Executive and University Executive Team recognise that 
their strong engagement and shared values are vital to ensuring the 
University of Strathclyde continues to provide a world-class student 
experience.  

For three years the sabbatical officers of Strath Union and the 
Principal and his Executive Team have worked together to create a 
Strategic Alliance agreement which, states their shared intention of 
working in partnership and identified opportunities for collaborative 
work to achieve impact and value for our student body.  

A key theme and deliverable for the SAF is Sustainability, with a 
specific focus on ethical investment and education for sustainable 
development.  

 

https://www.strath.ac.uk/media/1newwebsite/documents/Strategic_Plan_2025.pdf
https://www.strath.ac.uk/whystrathclyde/strathclyde2030/
https://www.strath.ac.uk/whystrathclyde/news/2025/universityandstudentsunionsignthirdstrategicalliance/
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1.2 SOS-UK Sustainability Skills Survey 

Students Organizing for Sustainability UK (SOS-UK) is an education charity that to aims to help 
institutions respond to the climate emergency. They do this through change and accreditation 
programmes, as well through surveys to track progress. To this end, the Students’ Sustainability Skills 
Survey aims to track student experiences and expectations around teaching and learning for 
sustainability and, crucially, to help institutions understand their students’ needs and expectations in 
relation to sustainability skills development in their curricula. The University of Strathclyde 
participated in this national survey for the third time this year with over 1800 responses over the 
three-year period capturing our Strathclyde students’ voices and perspectives on Sustainability at 
Strathclyde. Supported by the Centre for Sustainable Development (CfSD), Sustainable Strathclyde (SS) 
and Strathclyde Students’ Union (SU), we are delighted to have continuing support in this national 
survey. However we do note the limitations of this survey in that although it focusses on sustainability 
topics, ways of learning and employability skills, these do not map directly to the UNESCO skills and 
competencies highlighted in UNESCO and Advance HE guidance.  

1.3 Data Considerations 

This Strathclyde report (published before the National SOS-UK Skills Survey report for the year) draws 
on comparisons with Strathclyde’s data and the SOS-UK Skills Survey UK-wide report of the previous 
years. The cited quotations are only representative of sampled textual entries students were asked to 
provide and are neither conclusive nor exhaustive in nature. 

Except for demographic related discrete questions and those with specific choices, respondents were 
asked to respond to questions using a Likert scale. Unless explicitly stated, the graphs show the 
combined percentage of positive answers of ‘somewhat agree’ and ‘strongly agree’, or ‘somewhat 
important’ and ‘very important’, or ‘4’ and ‘5’ combined from a 1-5 ascending scale.  

The data can be accessed here and full data set is available upon request.  

  

https://www.sos-uk.org/
https://www.unesco.org/en/sustainable-development/education
https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/advance-he/education-for-sustainable-development-guidance_1616774629.pdf
https://strath-my.sharepoint.com/:x:/g/personal/tracy_thomson_strath_ac_uk/EV7EwiFD_bdPnEj_W8Q5r_kBYoIlge-UaS6N2I3kzLOjNQ?e=YRe4wY
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1.4 Respondents 

This year saw 281 students participate in the survey from the University, which remains significant 
and representative despite a decrease in number of participants from previous years. 

 

Undergraduate (UG) and Postgraduate (PG) 
breakdown (Figure 1.1): Strathclyde had an even 
representation with 49% UG and 48% PG 
respondents in 2024/25. PG is comprised of 28% 
Masters’ and 20% PhD. The distribution of 
respondents varies from the overall University of 
Strathclyde student population makeup (2024/25: 
PhD=7%; Masters=29%; Undergraduate=64%) while 
providing a range of perspectives. However it should 
be born in mind that with at least one fifth of 
respondents being in self-led research studies 
(PhD/MPhil) this may have affected responses 
related to teaching and learning content they have 
received at the institution.  It should be noted that 
2023/24 SOS UK survey data is based on 65% UG and 
34% PG responses. It should also be recognised that 
the increased response rate from postgraduate 
students may be reflective of the enhanced interest 
in this area.  

 

Undergraduate Academic Year of study (Figure 1.2): Strathclyde 2024/25 data showed an even 
distribution of UG responses from 1st, 2nd, 3rd, and 4th year of their studies (22-27%) which is consistent 
with previous years. It should be noted that 2023/24 UK-wide respondents were concentrated in years 
1-3 which reflects the variation in three-year (England and Wales) and four year (Scotland) 
programmes. 

 

Figure 1.2: Undergraduate (UG) Participants' Year of Study 

  

0% 5% 10% 15% 20% 25% 30% 35% 40% 45%

1st Year

2nd Year

3rd Year

4th Year

5th onwards

Strath 2022/23 Strath 2023/24 UK 2023/24 Strath 2024/25

28%

20%

51%

2%

Masters PhD Undergraduate NA

Figure 1.1: Participants' Study Level 
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Faculty (Figure 1.3): This year, there remained a 
reasonably even distribution of responses across all 
four faculties with the Strathclyde Business School 
(SBS) having the lowest response rate. When 
compared to our internal student population 
records, the survey sample’s distribution was fairly 
consistent with the University wide make up. The 
multiple choices included an ‘Other’ option which 
cannot be assumed to fall under any faculty. 

  

 

 

 

 

Gender and student origin (Figure 1.4): Gender split for respondents remained consistent this year 
with Strathclyde and UK-wide survey data: female (Strathclyde = 58%; UK wide = 62%), male 
(Strathclyde = 32%; UK wide = 32%), and other (Strathclyde = 6%; UK wide = 9%). Similarly, students’ 
origins remained consistent with UK students the highest (Strathclyde = 66%; UK wide = 64%), 
International within the EU (Strathclyde = 9%, UK = 7%), and International-outside of the EU 
(Strathclyde = 19%, UK wide = 26%). The majority of Strathclyde’s international students from within 
and outside the EU were in postgraduate (PG) studies (73%) compared to only 33% PG from within 
the UK in 2024/25. 

 

 

Figure 1.4: Participants’ Gender and Origin Distribution 

 

  

58%
32%

9%

Female Male Other

66%

9%

19%

6%

UK EU International (Non-EU) Other

Figure 1.3: Participants' Home Faculty 

29%

29%6%

20%

16%

ENG HASS SBS SCI Other (Incl NA)
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2.0 Place of Study & Sustainability  

2.1 Factors Affecting Choice of Place of Study 

Respondents were asked to indicate how important a range of factors may have been in influencing 
their choice in place of study. With the exception of newly introduced questions in 2024/25, 
Strathclyde responses closely aligned with the national responses from previous years (Figure 2.1). 
Employment prospects, course reputation, reputation of University and teaching methods featured 
prominently in students’ choice of place of study. Over 70% of students indicated the University’s 
Equality, Diversity, and Inclusion (EDI) as well as student welfare commitments were important to 
them. The institution’s commitment to global development and environmental issues remained 
important to around half of the respondents overall (49% environmental issues; 53% global 
development issues). Evidence from UK wide data shows that prospective students are placing more 
and more importance on global development and environmental issues in their choice of place to 
study. When asked whether their ‘place of study provides opportunities for [them] to get involved in 
taking action to help limit the negative impact it has on the environment and society’, 60% of students 
responded positively. It is therefore integral that Strathclyde continues to emphasise the importance 
of sustainability for the institution. This could include highlighting key actions for our net zero 
pathway, the impact of our research, our approach to equality, diversity and inclusion, and 
mainstreaming Education for Sustainable Development in the curriculum is emphasised in future 
prospectus and promotional materials. 

 

Figure 2.1: Participants' Reasons for Choosing to Study at Strathclyde Against UK-wide Responses 

89%

86%

83%

76%

75%

74%

73%

71%

65%

65%

64%

64%

62%

56%

49%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

The reputation of the place of study

Employment prospects after completing the course

Reputation of the course

The entry requirements

How seriously the place of study takes issues affecting students
e.g. welfare, cost of living

The cost of study (e.g. course costs, location costs)

The teaching methods

How seriously the place of study takes progressing equality,
diversity and inclusion

How close the place of study was to my home

The position of the course in league tables

The position of the place of study in league tables

Attractiveness of location

Nightlife (Social life opportunities*)

How seriously the place of study takes global development issues

How seriously the place of study takes environmental issues

Strath 2022/23 Strath 2023/24 UK 2023/24 Strath 2024/25
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3.0 Sustainable Development at Strathclyde 

Students were asked whether sustainable development (topics) should be incorporated into their 
education at Strathclyde (Figure 3.1). Despite the ongoing impact of the cost-of-living crisis, global 
conflict, and political instability being felt by students, the findings remained consistent with previous 
year 85% of students indicated the importance of ‘active incorporation’ of sustainable development 
across the institution, with 77% indicating a desire to see ‘active incorporation’ in all courses offered. 
Nevertheless, this drops to just over half students indicating that sustainable development is 
something they would like to learn more about. Perhaps indicative of content already covered in their 
programmes to date.  

 

Figure 3.1: Proportion of Students that Agreed Sustainable Development Should be Incorporated into their University 
Education 

When students (56%) were asked the reasons why they wanted to learn more about sustainable 
development, their responses fell under a number of themes: concern about the future, 
environmental and broader societal concerns, professional and/or academic aspirations, a feeling of 
personal responsibility, lack of knowledge and desire to learn more, and general interest in 
sustainability. 

 

 

85%

77%

65%

56%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Sustainable development is something which places of
study/apprenticeships should actively incorporate and promote

Sustainable development is something which all courses in
places of study/apprenticeships should actively incorporate and

promote

Sustainable development is something all course
tutors/teachers/training providers should be required to

incorporate within their teaching

Sustainable development is something which I would like to
learn more about

Strath 2022/23 Strath 2023/24 UK 2023/24 Strath 2024/25
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Figure 3.2 highlights that respondents expected their chosen degree programmes to develop their 
social and environmental skills through the formal curricula (85%) as a key step in providing a strong 
foundation from which to support sustainability locally, nationally, and internationally.  

Our mainstreaming Education for Sustainable Development (ESD) ambitions (Strathclyde 2030-KPI 15) 
will support attainment of these student expectations in terms of knowledge, understanding and the 
development of critical skills and attributes to tackle complex challenges. 73% of students indicated 
that the University was taking active steps to reduce any negative impact it has on the environment 
and society.  

 

 

Figure 3.2: Students' Perspectives related to the University Taking Action for Sustainable Development 

However, when asked what actions their place of study should take to improve performance related 
to Sustainable Development, students highlighted the importance of incorporation of not only 
sustainability into curriculum, but also awareness-raising, waste reduction and recycling, providing 
extra-curricular opportunities related to sustainability, improving energy use, increasing the number 
of trees, plants and green spaces on campus, and promoting and supporting more research and 
innovation related to sustainability.  

85%

73%

69%

65%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

Places of study/apprenticeships like yours should be obliged to
develop students'/apprentices' social and environmental skills as

part of their courses?

My place of study takes action to limit the negative impact it has
on the environment and society

Knowing my place of study takes action to limit the negative
impact it has on the environment and society would make me

proud to be a student there

Being a student at my place of study encourages me to think and
act to help the environment, and other people

Strath 2022/23 Strath 2023/24 UK 2023/24 Strath 2024/25
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Some of the issues highlighted are already areas of development and progress within the University. 
These actions are also a source of pride and motivation for students. However, there is clearly a 
need to improve communication of progress in these areas to the student body more effectively for 
broader awareness and participation going forward. 

When asked about their specific engagement with their Students’ Union (SU) (Figure 3.3), students 
indicated an expectation for SU to ‘actively incorporate’ Sustainable Development in everything it 
does (83%). However, similar to the rest of the UK, only 67% felt that the SU was currently taking 
action to limit the negative impact. 

 

Figure 3.3 Students' Perspectives related to Student Union Action for Sustainable Development 

83%

67%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

Sustainable development is something which students’ unions 
should actively incorporate and promote

My students' union takes action to limit the negative impact it
has on the environment and society

UK 2023/24 Strath 2024/25



 11 
 

4.0 Education for Sustainable Development 

The Strathclyde 2030 Strategy has committed that: “All education programmes have programme level 
learning outcomes related to education for sustainable development by 2027 which encompass the 
integration of the UNESCO Education for Sustainable Development skills and competencies, the UN 
Sustainable Development Goals and appropriate pedagogical methods”. This ambition seeks to 
develop and enhance the ‘sustainability literacy’ and employability competencies of students at 
Strathclyde. In this academic year, departments and programme leads are focussed on mapping the 
current curriculum to understand where these areas are already covered, and where there are 
opportunities for improved integration in the future. The skills survey explored to what extent 
sustainability is present in current curricula through a series of questions related to topics about, and 
ways of learning for sustainable development. It is important to note that the survey does not capture 
whether students believe they have developed the skills and competencies associated with education 
for sustainable development. 
 
4.1 Learning About Sustainability 

Students were asked to indicate if they had learned about specific topic areas related to sustainable 
development in their University education to date (Figure 4.1). It should be noted that responses in 
some areas are affected by the disciplinary areas of study, although respondents from across all years 
of study appear have been exposed to the majority of these topical issues (Appendix-A3). Drops in 
corporate social responsibility, consumerism and trade may be reflective of the low response rate 
from the Business School where these areas a primarily focussed.  

 
Figure 4.1: Proportion of Students Who Agreed to Have Experienced Learning About Subjects Related to Sustainable 

Development at University Level 

54%

53%

51%

49%

47%

42%

35%

31%

29%

28%

27%

24%

24%

20%

0% 10% 20% 30% 40% 50% 60% 70%

Accountability and ethics

Human rights

Cultural diversity and equality

Health and wellbeing

Social justice

Climate change

Waste, water, energy

Citizenship and democracy

Biological diversity and nature

Corporate social responsibility / business ethics

Consumerism, global and ethical trade

Ecosystems and ecological principles

Rural and urban development

Colonialism and its influences in the past and today

Strath 2022/23 Strath 2023/24 UK 2023/24 Strath 2024/25

https://www.strath.ac.uk/whystrathclyde/strathclyde2030/
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4.2 Ways of Learning for Sustainable Development 

In 2024/25, Strathclyde respondents had been exposed to a range of learning mechanisms for 
achieving Sustainable Development (Figure 4.2); the most common amongst them being collaborative 
learning (76%), case studies (70%), and problem-based learning (68%).  

 

Figure 4.2: Percentage of students who have experienced ways of learning during their current course 

In all cases the use of these interactive methods of teaching and learning to bring sustainable 
development challenges to life were seen to be beneficial by students (Figure 4.3). In both cases 
Strathclyde responses were broadly consistent with previous years, and other UK institutions, and 
consistent between teaching methods experienced and their perceived level of benefit (Figure 4.4). 

 

Figure 4.3: Percentage of students who have found each of the ways of learning beneficial for developing their skills and 
understanding 

76%

68%

70%

61%

36%

35%

33%

0% 10% 20% 30% 40% 50% 60% 70% 80%

Collaborative learning: Working in a group with other students,
from your own or another institution

Problem-based learning: Student-led, collaborative work which
can be focused on a real-world problem or issue

Case studies: Real-life examples of local and global issues

Experiential project work: Experiential, interactive, or
participatory activities

Simulation: Activities and projects that simulate real-life
situations including role plays, debating, mock trials and gaming

Participatory approaches to learning: Such as students co-
creating lectures, or feeding in to how courses are assessed

Stimulus activities: Providing a prompt (such as a poem, dance,
artwork, quotation, piece of music or newspaper article) to

stimulate discussion or reflection on a topic

Strath 22/23 - Experienced Strath 23/24 - Experienced Strath 24/25 - Experienced

79%

75%

72%

66%

53%

49%

43%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

Collaborative learning: Working in a group with other students,
from your own or another institution

Problem-based learning: Student-led, collaborative work which can
be focused on a real-world problem or issue

Case studies: Real-life examples of local and global issues

Experiential project work: Experiential, interactive, or participatory
activities

Simulation: Activities and projects that simulate real-life situations
including role plays, debating, mock trials and gaming

Participatory approaches to learning: Such as students co-creating
lectures, or feeding in to how courses are assessed

Stimulus activities: Providing a prompt (such as a poem, dance,
artwork, quotation, piece of music or newspaper article) to…

Strath 22/23 - Important for Me Strath 23/24 - Important for Me Strath 24/25 - Important for me
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Figure 4.4: Comparison Between the ways of learning students have experienced versus those their believe will be beneficial 
to their skills building  

 

4.3 Understanding Climate Change and Nature Crisis 

In an update to the previous survey, this year respondents were asked key questions related to their 
exposure, understanding and ability to tackle key sustainability challenges: climate change, nature 
crisis, and inequality. As outlined in Figure 4.5, less than half of respondents stated that they 
understood what climate change, or the nature crisis were and the science behind them. Within this, 
not surprisingly, students indicated a higher level of understanding for Climate Change than Nature 
Crisis, which could also reflect the great emphasis on climate change in the media. Understanding of 
actions to be taken at local and global levels were slightly higher for both issues. However, how these 
crises affect future employment or specific population groups was very low. Understanding the 
science behind climate change and the nature crisis is integral if we are developing robust and 
appropriate solutions. This disparity between understanding the climate science, to the actual 
actions and implications for our lives and careers is one which needs to be addressed through both 
curricula and extra curricula activities. This is crucial for ensuring that our graduates have the skills 
and knowledge to take the urgent actions needed to address these global challenges. 

 

Figure 4.5: Proportion of Students Who Agreed to Have Experienced Learning Related to Climate Change and Nature Crisis 
(Strath 2024-25) 
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4.4 Understanding the Role of Inequality and Colonialism 

The survey explored the respondents' experiences of learning about inequality and colonialism. 
Strathclyde’s 2024/25 results (Figure 4.6) indicated that half of our students had been exposed to 
perspectives from cultures around the word (50%), and underrepresented groups in our society (48%). 
When looking more specifically at issues of decolonisation respondents appeared poorly informed of 
perspectives from cultures which had been historically exploited (42%). Similarly, around one third of 
students were aware of how colonialism had impacted the way in which the curriculum is framed 
(35%) or the links between colonial systems and current global challenges such as climate change 
(36%).  The University has undertaken important work aiming to support Decolonizing the Curriculum 
(DtC) work across multiple faculties and the Union. For example, the Strathclyde Decolonial Academy 
is a collaborative space for re/learning about decoloniality. It was created in collaboration between 
HaSS and the Union and delivered a series workshops over two semesters in 2024/25 academic year. 
Moving forward, the University’s Diversity and Equality office is leading on creating a DtC community 
of practice with the aim of bringing colleagues across disciplines and faculties and providing guidance 
to those who would like to explore decolonial lenses to their current work. This work aims to 
effectively reflect on our ways of learning, content, and unconscious bias. It is imperative that more 
emphasis is placed on recognising, challenging, and addressing the influences of historical 
colonialism in our formal and informal curricula at Strathclyde. 

 
Figure 4.6: Proportion of Students Who Agreed to Have Experienced Learning Related to Inequality, Decolonization and 

Cultures from Around the World 

 

4.5 Preparedness to Meet the Challenges of Sustainability 

Our students were asked whether they felt confident that their educational experiences at Strathclyde 
prepared them to meet the complex challenges of sustainability in the future (Figure 4.7). The 
responses remained consistently low across the three issues, with confident responses standing at 
only 20% for climate change, 14% for Nature Crisis, and 22% for decolonization and inequality. 
However, given the complexity of these topics, it is understandable that our students’ may feel 
overwhelmed and therefore it’s important to highlight the positive responses of ‘somewhat’ and 
‘little’. When combining all positive response, of varying levels of confidence, a promising figure of 
around 70% of students feel positively about being prepared to some extent meet the challenges of 
Climate Change, Nature Crisis, and Inequality. These findings emphasise the importance of our 
approach to mainstreaming ESD to address these critical issues, and the skills needed to tackle them, 
in our curricula. These will equip our graduates to deal with pressing challenges of the world. 
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Figure 4.7: Students' Perspectives on Whether They Feel Their Education at Strathclyde Prepared them to Meet the 

Challenges Relating to... (Strath 2024/25) 

 
Students were asked what impact, if any, has learning about any of the issues had on them 
’personally’. Thematically, their responses included: change of values, views or outlook on life, 
improved understanding of issues and impacts, prompted more personal action related to 
sustainability, influenced future career or study aspirations, more awareness of the lack of coverage 
in education and triggering the desire to do or learn more. Some examples include: 
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5.0 Sustainability Futures: Employment & the Job Market 

5.1 What Students are Looking for in Future Employment  

Students were asked about what they look for in future employment (Figure 5.1). Over half of student 
respondents (56%) indicated that sustainable development is something they want their job to 
actively contribute to. When it comes to their expectations on their future jobs, not surprisingly, a 
good salary (87%) remained the most popular response in 2024/25. However, this was followed 
closely with ‘a chance to work in a business/organization that makes a difference to social and 
environmental issues’ (75%), which highlights the continuing importance placed by students on these 
crucial issues.  

 

Figure 5.1 Students' Priorities for Their Future Employment 

 

5.2 Skills Perceived as Important for Future Employment 

Students compared sustainable development skills they perceive will be required by future employers 
against those they had been taught (to date) at Strathclyde (Figure 5.2). In terms of importance, 
student respondents felt the most important skills for employers were the ability to set clear goals 
and create plans to achieve them (86%), asking questions and careful analysis (85%), synthesising 
different types of knowledge (85%), collaboration and communication skills (84%), self-awareness of 
thoughts and feelings (84%), and an ability to appreciate diversity and cultural awareness (80%).  

When comparing perceived desirable skills and competencies with those developed at University to 
date (Figure 5.2) it was clear that cognitive and action orientated skills such as critical and systems 
thinking alongside problem solving were recognised by students in their curricula. However softer 
affective skills associated with empathy, values and emotional intelligence were less clearly apparent 
to students. Curriculum mapping will enable the University to see more clearly where these skills 
are being developed in graduates throughout their programmes in due course. It must be 
considered that these softer skills are being included in curricula but are perhaps less visible to 
students and should be clearly articulated in learning outcomes and attribute development.  
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Figure 5.2: Students' Perceptions on Sustainability Skills They Agree to have Experienced at Strathclyde Against What They 
Perceive as Important for their Future Employment (Strath 2024/25) 

 

5.3 Meeting Changes to Future Employment 

Respondents were asked to reflect on their confidence to meet the challenges presented by changes 
to future employment as a result of climate change and the nature crisis (Figure 5.3). Two questions 
in particular were highlighted: New ways of working – denoting a change in the skills required at work, 
and New types of jobs – denoting a change in the nature of work. Around half of students indicated 
they feel positively, with varying degrees of confidence, that their education at Strathclyde is 
preparing them well to respond to these future challenges. 
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Figure 5.3: Students' Perceptions of their Knowledge of and Preparedness for Future Changes to Employment Due to 

Climate Change and the Nature Crisis 

 
Students were asked whether they wanted their future jobs to actively contribute to sustainable 
development, and the reasons why. Thematically responses included: making a positive impact 
environmentally, helping underprivileged people, helping future generations, educating others, and 
making a positive impact for society.  
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5.4 Job Sacrifices for Sustainability 

Student respondents were asked about their ethical considerations and priorities in future 
employment (Figure 5.4). These questions measure to what extent students are willing to make 
sacrifices to live up to sustainability-related ideals. Given that students have indicated in previous 
questions that salary expectations are a priority in future employment, students here indicated that 
they are willing to make salary sacrifices in order to work for the right type of job, and the right type 
of employer with 70% of students indicating they are happy to sacrifice up to £1000. Results indicate 
a continuing pressure on employers to demonstrate credentials and values around sustainable 
development that align with graduates if they are to be successful in attracting them. Salary and career 
progression are always going to be important, but demonstrable corporate values and global 
responsibility are also significant factors in attracting talent. 

 
Figure 5.4: Proportion of Students' Prepared to Make Sacrifices in Future Employment Due to Sustainability Considerations 

 

5.5 Identifying and Addressing Gaps 

Throughout the questionnaire, respondents were asked about skills’ ‘coverage’ in current courses; 
‘importance’ to students to learn about; and importance for future ‘employability’ prospects for the 
same range of areas. When analysing these sets together, the responses show consistency between 
the skills the students feel as personally important for them to develop by the end of their studies (i.e. 
students’ perception of key skills for their personal development) and students’ perception of the skills 
future employers actively look for in graduates (i.e. students’ perception of key skills for employment). 
This is consistent with other sets of questions that indicate that students highly value future 
employment prospects and expect their place of study and courses to equip them with relevant, 
useful, and impactful skill sets that position them well for the job market upon graduation. 

However, there appears to be a disconnect or gap between the key skills students want and expect to 
develop through their studies, especially in relation to sustainability issues, and what they currently 
feel they get from their studies with respect to the development of these ‘relevant, useful, and 
impactful skill sets’. A primary objective of mainstreaming Education for Sustainable Development 
at Strathclyde is to close this gap and so better equip students with these key sustainability and 
employability skills and competencies which will be critical in their gaining employment and will 
continue to develop through and throughout their careers.  
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6.0 Conclusions and Ongoing Activities  

6.1 Key Findings 

Year-on-year progress 
Due to decrease in response rates, our Strathclyde results for the year 2024/25 fluctuated more than 
previously. The data however remained consistent with findings from previous years. Additionally, 
this year we found that qualitative data, possibly due to the current politically charged environment, 
had a positive increase in quality whereby students took more time to write detailed responses to 
express their increasing interest and dedication to sustainable development, equality, and making the 
world a better place. Only a small portion of these responses are captured in this report. 

Developing and articulating skills and attributes 
From the student perspective there remains a gap between what they perceive they currently receive, 
and what they would like to receive in relation to sustainability education and the development of 
related skills, which should be more effectively measured and monitored as ESD is mainstreamed. This 
seemed particularly clear in relation to soft and affective skills. This should present us with further 
incentive to incorporate and embed sustainability into our engagements with students whether it be 
through teaching and learning, research, or extra-curricular activities. It may also reflect the need to 
support students in identifying, reflecting on, and articulating the skills and competencies they are 
developing throughout their study period. Many students indicated that ethical and sustainability 
considerations now form the basis of their assessments of future opportunities and highlighted 
prioritizing organizations and jobs that positively contribute to that. 

 

6.2 Ongoing Actions to Support Sustainability Skills 

Since the University has taken part in the SOS-UK survey (3 years), we have taken on board the 
findings and feedback from respondents to help inform our activities and engagements with the 
student body in the formal and informal curricula, and in student support services. This includes not 
only our ambitions in sustainability related activities, but also our efforts across decolonising the 
curriculum and ensuring equality, diversity and inclusion across our institution. 

ESD Mainstreaming & Action Plans 
Since publishing our first findings of the SOS-UK skills survey in 2022/23, the University has made 
significant progress towards the commitment to mainstreaming sustainable development skills and 
competencies across our curricula. To achieve our new Strathclyde 2030 Strategic Plan targets and 
KPIs, the development and implementation of ESD will be led by faculty and departmental level action 
plans making ESD integral components of what our educational programmes are delivering. At 
Strathclyde we are working closely with colleagues across the University to ensure that ESD is also 
aligned with areas of entrepreneurship and equality, diversity and inclusion in our curricula, 
emphasising to all that these areas are reinforcing and complementary. This is reflected in our 
curriculum mapping exercise currently underway, and through integration of sustainability in wider 
programmes such as the Exploring Entrepreneurship Challenge.  

Decolonising the Curriculum  
The University has undertaken important work aiming to support Decolonizing the Curriculum (DtC) 
work across multiple faculties and Strath Union. For example, the Strathclyde Decolonial Academy is 
a collaborative space for re/learning about decoloniality. It was created in collaboration between the 
faculty of Humanities and Social Science and Strath Union and delivered a series workshops over two 

https://www.strath.ac.uk/workwithus/strathclydeinspire/explore/eechallenge/
https://www.instagram.com/strath_decol_academy/
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semesters in 2024/25 academic year. Moving forward, the University’s Diversity and Equality office is 
leading on creating a DtC community of practice with the aim of bringing colleagues across disciplines 
and faculties and providing guidance to those who would like to explore decolonial lenses to their 
current work. This work aims to effectively reflect on our ways of learning, content, and unconscious 
bias. It is imperative that more emphasis is placed on recognising, challenging, and addressing the 
influences of historical colonialism in our formal and informal curricula at Strathclyde. 

Extracurricular and engagement opportunities 
The Centre for Sustainable Development and the Sustainable Strathclyde team continue to offer and 
extend chances for students to engage in learning opportunities and activities to support and promote 
sustainability during their time at the University. The includes a range of online and in-person micro-
credentials on our Learning for Sustainability Passport (available on MyPlace), engagement and skills 
building events such as Make and Mend workshops, and partnerships with Strath Union and Hazaar 
to provide market places to extend the life of household goods and clothing. We also hold a 
Sustainability at Strathclyde Week every year (since 2022) which includes a student conference to 
showcase the work of our four faculties in relation to sustainability. In 2025 this will be expanded to a 
Sustainability Festival which will combine the conference alongside postgraduate competitions, and a 
fair with careers societies and a market place. We recognise that student time is limited and are 
working to ensure that our offerings meet the needs and interests of our student body.  

Employability & Careers 
Student responses over the last three years have shown a clear interest in careers which support and 
promote sustainable practices. Our Careers Service support students to understand and identify 
career opportunities in this space through career fairs and support services to ensure they are able to 
articulate their skills and opportunities in this space.   

Staff Development 
We have developed and integrated training and professional development opportunities for staff to 
both assess curricula in terms of ESD, and support them to incorporate ESD within courses. Support is 
ongoing through communities of practice to contextualize sustainable development to all disciplines 
and focus on developing relevant competencies. We also continue to learn from other institutions 
working in this space, sharing tools, training and best practice.  

Prospective Students 
Sustainability is clearly an area which students are looking for to be more prominent throughout their 
journey from recruitment, in prospectus and marketing material, to induction and course material. 
This will help students understand the University’s commitment to sustainability and how it will help 
shape their journey within and beyond the walls of the institution. Although embedded in our 
Strathclyde 2030 Strategy and University plans, efforts need to be made to make this more explicit for 
prospective students, and to articulate the synergies and complementarity of sustainability with their 
University experience.  

Assessing our progress 
As well as our internal processes and milestone tracking, it is integral that we also seek external 
validation of our work in building the skills and competencies of our graduates. In 2023 University of 
Strathclyde gained its first accreditation from Responsible Futures, a student led audit of our 
sustainability credentials. We will be seeking reaccreditation in 2025, where we are looking to improve 
on our previous scores given the significant progress we have made in several focal areas.  

 

  

https://www.strath.ac.uk/professionalservices/careers/
https://strath.sharepoint.com/sites/CentreforSustainableDevelopment/SitePages/Education-for-Sustainable-Development-Resource-Hub.aspx
https://www.responsiblefutures.org.uk/uk
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Appendices 

A1. Faculty and Study Level Breakdown of Strathclyde responses for the questions relating to 
Sustainable Development definitions and implications for students (Strath 2024/25). 

 

A2. Student’s recognition of Ways of Learning they have ‘experienced’ during their studies at the 
given faculties as a percentage of their study level in that faculty (Strath 2024/25). 
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A3. Proportion of Students Who Agreed to Have Experienced Learning About Subjects Related to 
Sustainable Development at University Level – breakdown per faculty, study year. 

A3.1. Breakdown by faculty 

 

A3.2. Breakdown by Study Level 
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Postgraduate Taught (PGT) 

 

Doctoral Studies (PhD) 

 

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Accountability and ethics

Biological diversity and nature

Citizenship and democracy

Climate change

Colonialism and its influences in the past and today

Consumerism, global and ethical trade

Corporate social responsibility / business ethics

Cultural diversity and equality

Ecosystems and ecological principles

Health and wellbeing

Human rights

Rural and urban development

Social justice

Waste, water, energy

PGT ENG PGT HaSS PGT SBS PGT SCI PGT Other

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Accountability and ethics

Biological diversity and nature

Citizenship and democracy

Climate change

Colonialism and its influences in the past and today

Consumerism, global and ethical trade

Corporate social responsibility / business ethics

Cultural diversity and equality

Ecosystems and ecological principles

Health and wellbeing

Human rights

Rural and urban development

Social justice

Waste, water, energy

PhD ENG PhD HaSS PhD SBS PhD SCI PhD Other



 25 
 

A3.3. Breakdown by Undergraduate Study Year 
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Contact Us: sustainabledevelopment@strath.ac.uk 
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